FRESNO UNIFIED SCHOOL DISTRICT
CONTINUUM OF STANDARDS FOR THE TEACHING PROFE!

California Standards for the Teaching Profession

STANDARD 1: STANDARD 2: STANDARD 3:
Engaging and Supporting ALL Students in Creating and Maintaining Effective Environments Understanding and Organizing Subject Matter
Learning for Student learning for Student Learning

1 Using knowledgeof students to ergagethem in 1 Promoting sodal development andresponsibiltywithina 1 Demonstrating knowledge of subject matter, academic
leaming aring community where each student s treated farfyand content standards, and curiculum frameworks
2 Conneding leaming to students’ prior knowledge, respectfully 2 Applying know/ledge of student development and
backgrounds, life experiences andinterests 2 Creating physical orvirtual leaming environments that proficencies to ensure studert understanding of subject
3. Connecting subject matter to meaningful, reaklife promote student leaming, reflect diversity, and encourage matter
contexts constructive and productive interactions among students . Organizing cumiculum to fadlitate student understandrg
4. Using a variety of instructional strategies, resources, and . Establishing andmaintaining leamirg environmentsthat are of the subject matter
technologies to meet students diverse isasming needs physically, intellectually, and emotionaly safe . Utilizing instructional strategiesthat are sppropridte to
5. Promoting aitical thinking through inquiry, problem . Creating a rigorous leaming environment with high the subject matter
sohving, and reflection expedations and appropriate suppart for all tudents . Using and adapting resources, technologies and
6. Monitoring student leaming and adjustirg instruction . Developing, communicating, andmaintaining high standards standards-aligned insructional materials induding
while teachirg for individual and group behaiior adopted materials to make subject matter accessile to
. Employing dassroom routines procedures, noms, and all studerts
supports for positive behaior to ensure a dimate inwhich al . Addressing the needsof English Leamers and sudents
students can leam with spedal needsto provide equitsbleacessto the
. Using instructionaitime to optimize leaming content

STANDARD 4: STANDARD 5: STANDARD 6:
Planning Instruction and Designing Learning Assessing Students for Learning Developing as a Professional Educator
Experiences for ALL Students

1. Using knowledgeof students’ academicreadiness, 1 Applying knowledge of the purposes charadtenistics and Lsss 1 Refiedting on teaching pradtice in suppart of student
Ianguage proficdency, cultural background, and of different types of assesments leaming
individual developmentto plan instruction 2 Colleding and analzing asessment datafrom a variety of 2 Establishing professiona goalsand engzgingin
2 Establishirg andarticulating goaksfor studert leamirg sources to inform instruction continuous and purposeful professiona grovith and
3. Developing and sequending long-term and short-term . Reviewing data, both indMidually and with colleagues to development
instructional plansto support student leaming moenitor student leaming . Collaborating with collezguesand the broader
4. Planning instruction that incorporates sppropriate . Using assssment datato establshleaming godlsand to plan, professiona communityto support teacher and studert:
strategies to meet the leaming needsof all students differentiate, and modiy instruction leaming
5. Adapting instructional plans and cunicular materiasto . Invoiving il students in seff-assessment, goal setting, and . Working with familiesto suppat student iesming
meetthe assessed leamirg needsof all students MONItoring progress . Engaging local communitiesin suppat of the
. Using availabletechnologiesto assst in assessment, analsis instructional program
and communication of student leaming . Managing professiondl responsbilitiesto maintain
. Using assessment information to share timely and motivation and commitment to all students
comprehensiblefeedback with students andtheirfamiies . Demonstrating professiona resporsibiity, integrity, and
ethical conduct




California Standards for the Teaching Profession

STANDARD 1:
Engaging and Supporting ALL Students in
Learning

1 Using knowledzeof students to engagethem in
leaming
2 Connedting leaming to students’ prior knowledse,
backsrounds, life experiences andinterests
. Connecting subject matter to meaningful, reaklife
contexts
. Using a variety of instrudtional strategies resources, ard
technologies to meet students diverse isaming needs
. Promoting aitical thinking through inquiry, problem
sohving, and reflection
. Monitoring student leaming and adjusting instruction
while teachirg

STANDARD 4:
Planning Instruction and Designing Learning
Experiences for ALL Students

1. Using knowledgeof students’ academicreadiness,
language proficdency, cultural background, and
individual development to plan instruction

2 Establishirg andarticulating goasfor studert ieamirg

3. Developing and sequendng long-term and short-term
instructional plansto support student leaming

4. Planning instruction that incorporates sppropriate
strategies to meet the leaming needsof all students

5. Adapting instructional plans and cumicular materiasto
meet the assessed leamirg needsof all students
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STANDARD 2:
Creating and Maintaining Effective Environments
for Student learning

1. Promoting sodal development andresponsbifitywithina

caring community where each student s treated fariyand
respectfully

2 Creating physical orvirtual leaming environments that

promote student leaming, reflect diversity, and encourage
constructive and productive interactions among students

. Establishirg and maintaining ieamirg environmentsthat are
physically, intellectually, and emotionally safe

:. Creating a ngorous leaming environment with high

expectations and gppropriae suppat for all sudents

. Developing, communicating, and maintaining high sandards
for individual and group behavor

. Employing dassroom routines, procedures, noms, and
supports for positive behador to ensure a dimate inwhich all
students can iesam

. Using instructionaitime to optimize leaming

STANDARD 5:
Assessing Students for Learning

1 Apphying knowledge of the purposes charactenstics and usss

of different types of assesments

2. Collecting and analzing assessment datafrom a variety of

sources to inform instruction
. Reviewing data, both indMidually and with colieagues to
monitor student leaming

.. Using asssssment datato establishieaming goalsand to plan,

differentiate, and modify instruction

. Involving all students in seif-assessment, goal setting, and
MOoNItoring progress

. Using availabletechnologiesto assst in assessment, analsis
and communication of student leaming

. Using assessment information to share timely and
comprehensiblefeedback with students andtheirfamilies
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STANDARD 3:
Understanding and Organizing Subject Matter
for Student Learning

1 Demonstrating knowledge of subject matter, academic
content standards, and cumriculum freameworks
2 Applying knowledge of student development and
profidendes to ensure sudert understanding of subject
matter
. Orzanizing cumiculum to fadlitate student understandirg
of the subject matter
. Utilizing instructional strategiestha are gppropride to
the subject matter
. Using and adapting resources, technologies and
standards-aigned insructional maternias induding
adopted materiak to make subject matter accessible to
all studerts
. Addressing the needsof Englsh Leamers and students
with spedal needsto provide equitable accessto the
content

STANDARD 6:
Developing as a Professional Educator

1. Refiedting on teaching pracice in support of student
leaming
2. Establishirg professonagoalsand engaging in
continuous and purposeful professona growth and
development
. Collaborating with collezguesand the broader
professiona community to support teacher and studert
leaming
t. Working with familiesto suppat student iesming
. Engaging loal communities in support of the
instructional program
. Managing professiona responsbilitiesto maintain
motivation and commitment to all students
. Demonstrating professiona responsibility, integrity, and
ethical conduct
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FUSD CONTINWM OF STANDARDS FOR THE TEACHING PROFESSION

What is the pupose of this document? The purpose of this handbook is to remove the guesswork from knowing what makes an effective, inspiring teacher.
1997 the State of California first published the California Standards for the Teaching Profession (CSTREn{Tevisions to the CSTP (2009), have been
developed to respond to the changes in teaching and learning over the past decade. Most importantly, the California DepaEthecation, in conjunction

with the Commission on Teacher Credentialing antddfaila State Board of Education revised the CSTP to address the following needs: an increasingly
diverse student population, substantial innovations in technology and its effects on instructional practices, updd@sumriculum frameworksthe
implementation of the academic content standards, and the effect that globalization of our world has had on teachingifi ¢eatry classroom. The
AYGSYRSR LJzN1J2&asS 2F GKS /{¢t Aa (2 LINE OTh&KRGSTR areti@ahived argundisix iyitererhtedl Semaifs NI | §
teaching practice. The following are the identified standards by which California teachers are to be measured:

STANDARD 1: Engaging and supporting ALL Students in Learning,

STANDARD 2: Creatingd Maintaining Effective Environments for Student Learning
STANDARD 3: Understanding and Organizing Subject Matter for Student Learning
STANDARD 4: Planning Instruction and Designing Learning Experiences for ALL Students
STANDARD 5: Assessing Studemntisefarning

STANDARD 6: Developing as a Professional Educator

C!{5Q0a RS@St2LIYSyld 2F GKS C!{5 /hb¢Lb!'a hC {¢!b5! w5{ Chw fotdd@atotsand/ | L b
administrators expected to implement and folldhe revised CSTP as approved by the State Board of Education. This continuum was developed in partnersh
GAGUK C! {53 CNBay2 ¢SIOKSNRa !3aa20AldA2y> (GKS ¢SI OKSNJ a8 @SASEA@OYMI 5 S LI
FUSIadopted goalscore beliefsandmission statements.

How this document be used? The purpose of this continuum is to facilitate and utilize the revised CSTP. The use of this document as a profes&ibnal shou
prompt reflection, and assist tehers, administrators and other educational professionals to formulate professional goals. In adhiti@ontinuum should
guide, monitor, and assess progress of teaching practices, in support of student learning and the continuous cycle ehénpr@®ah FUSD and FTA

recognize that distinguished teaching requires knowledge, skills, artistry, pasgiccommitment along with many other factors. The FUSD Continuum of
Standards for the Teaching Profession is just but a piece of this puzzle, and a part of the commitment educators hotdrimtheéty serviced by FUSD to
prepare career ready graduates.
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STANDARD 1: Engaging and Supporting ALL Students in Learning

Student profiles, surveys, and interviews are used to ensure that student interest and prior knowledge are leveraged
Provides students some opportunitytesent personal experiences/observations that are relevant to the lesson
Demonstrates sufficient knowledge of students to be able to meaningfully connect the subject matter of the lesstandbtheastudents
Students are actively working rathbah watching the teacher doing the work

Instructions, assignments, course outlines, and lesson plans demonstrate effective use of written and oral communication
Learning tasks require high level thinking and invite students to explain their thinkingrety\of ways

Teacher is bserved questioning in order to push students toward high order thinking (all 4 levels of Depth of Knowledge)
Adjusts instruction in response to evidence collected during a lesson.

Students use setfssessment, established ciégpeer reviews, and teacher feedback to reflect on their learning

Positive student survey responses about being engaged in class

Technology and internet are utilized to meet the needs of all students

Possible
Indicators

1 Students are working on @xtended writing piece. The teacher has provided criteria for success and students can check their own worl§
complete their writing. In addition, the teacher meets with students as others work independently, to give feedbagkagreheir

1 Thet eacher examines previous yearsodé cumulative f ol der sofstaensmg
the class.

1 The teacher plans his/her lesson with three different follow up activities, designed to differeatateylenodalities of the students in the clas

Each activity has the same outcome, but a different processing structure, like: a computation problem with writingtiojustifaking a mode

and small group reeaching.

A student askfser éinHto wanyasnyc adn fwe solve this problem?0

After posing a question, the teacher asks every student to write a brief response and then share it with a partneitjimeofevinto offer their

ideas to the entire class.

Possible
Examples
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STANDARD 1: Engaging an&upporting ALL Students in Learning

ELEMENT Using knowledge of students to engage them in learning

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Seeks out, bilds trust and fosters
relationships with students so students car|
thrive academically and emotionally

Uses a variety of multiple measures to mal
adjustments and accommodations to
instructional delivery and content

Knows students as people and learners an
therefore can differentiaténstruction based
2y aiddzRSyGaqQ aidNBy3
and seeks to make adjustments and
accommodations in instruction

Initiates frequent andensitive
communicationwith families and
successfully engages families in the
instructional program, as appropriate

Recognizes and understands reasons for
atypical behavior and first addresses
behaviors within the classroom ; adjusting
teaching beforautilizing knowledge of site
and district itinerant resources to provide
behavior changing interventions for studen

Builds trust and fosters
relationships with students so
students can thrive academically

Uses multiple measures to make
adjustments ad accommodations
to instruction

Differentiates instruction based on
da0dzRSyiaQ aiGNBy
needs and adjusts instruction

Initiates communication with
families to engage themin the
instructional programas
appropriate

Recognizes andnderstands
reasons for atypical behavior and
utilizes appropriate resources and
interventions for students

Builds trust with students

Gathers required information
sources to adjust instruction

Differentiates instruction hsed on
a0 dzRSy i & nted@sisNES
and/or needs

Complies with school procedures
for communicating with families
and meets require@ffort to
engage families in the instruction
program

Recognizes atypical behavior, bu
refers to others to provide all
interventions

Doesnot seekout, build trust or
foster relationships with students

Does not use multiple measures to
make adjustments and
accommodations to instruction

Does not differentiate instruction
0laSR 2y aildzRSyi
needs

Does not initiate frequent and
sensitive communicatiorwith
families to successfully engage
families in the instuctional program

Does notrecognize or understand
the reasons for atypical behavior an
does not first address behaviors
within the classroom
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STANDARD 1: Engaging and Supporting ALL Students in Learning

Demonstrates Expertise

Meets Standards

ELEMENT2: 2y ySOGAY3 € SIFENYyAy3 (2 a0dzRSydaQ LINA2NI (y26f SR3
MEETS STANDARDS DOES NOT MEET STANDARI
TeacherconsistentlyX TeacherfrequentlyX TeacheminimallyX TeacherrarelyX

Growth Expected

Not Meeting Standards

Develops and systematically plans to use
SEGSYyardsS AyTF2NXIEGA
cultural backgrounds, prior knowledge, life
experiences, and interests

Ensurestudents see the connection
between what they already knoand the
new material, collecting and analyzing
student input to measure effectiveness ang
impact of connections

Integrates a repertoire of instructional
strategies and modifies matet&instruction
to ensure all students can use first and
second language skills to achieve learning
goals in all content areas

Builds upon students comments and
guestions during a lesson and adjusts
instruction, pacing, and checking for
understanding to esure students have full
understanding of the learning objectives of]
the lesson

Uses information regarding
aGdzRSy G aQ Odz {dz
prior knowledge, life experiences,
and interests

Ensurestudents see the
connection between what they
already knowand the new material

Utilizes a variety of strategies and
modifies materials/instruction for
all students to ensure opportunitie
to use first and second language
skills to achieve learning goals

Builds upon students comments
and questions during a lssn and
adjusts instruction to ensure
students have full understanding @
the learning objectives of the
lesson

Gathers information regarding
aidzRRSyitaQ Odz Gd
prior knowledge, life experiences
and interests

Helps to highlight the connection
between what studentalready
knowand the new material

Selects strategies for all students
when required by site or District;
limited opportunities created for
students to use first and second
language skills to achieVearning
goals

Responds to students comments
and questions during a lesson an
attempts to adjust instruction to
ensure students have
understanding of the learning
objectives of the lesson

Does notuse information regarding
a0dzRSy G aQ O dds,priaN
knowledge, life experiences, and
interests

Does not ensurstudents see the
connection between what they
already knowand the new material

Does not support all students to us€
first or second language skills to
achieve learning goals

Does not build upon students
comments and questions during a
lesson and does not adjust
instruction pacing and checking for
understanding
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STANDARD 1: Engaging and Supporting ALL Students in Learning

ELEMENT Eonnecting subject matter toeal-life contexts

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Engages students in actively making
connections to relevant, meaningful, and re
life contexts and to purposes for learning
throughout subject matter instruction to
acquire and practice skills to proficiency lev

Designs opportunities to seek feedback fror|
students regarding relevance sfibject
matter to their lives

Models how to integrate subject matter intg
altdzRSydaQ 26y GKAY ]
applications of subject matter during learnin
activities; monitors students for active
participation in above, and adjusts
instructionaldelivery to maintain high level g
student involvement

Develops and monitors effective ways to
engage all students in a variety of learning
experiences that accommodate the multiple
learning styles within the student population

Engages all students invariety of learning
experiences that are appropriate to the
AyaaNHzOGA2y It €SI Ny
level of understanding, and the multiple
learning modalities to ensure all students
have accommodations to address the many

different ways they lear

Makes connections to relevant,
meaningful, and redife contexts and to
purposes for learning throughout
subject matter instruction to acquire
and practice skills to proficiency level

Seeks feedback from students regardil
relevance of subject mattep their lives

Models how to integrate subject matte
Ayi2 adGddzRSyGaQ 2g¢
relevant applications of subject matter
during learning activities; monitors
students for active participation in
above, and adjusts instructional delivel
to mairtain high level of student
involvement

Engages all students in a variety of
learning experiences that address the
multiple learning styles within the
student population

Engages all students in a variety of
learning experiences that are
appropriate to the instructional learning
2dz602YSaz FyR GKS
understanding to ensure all students
have accommodations to address the

many different ways they learn

Engages students in making
connections to personal contexts
and to purposes for learning as
agreed to by the grade
level/subject area team or site
mandate

Gets feedback from students
regarding relevance of subject
matter to their lives as initiated
by students

Monitors students for active
participation in subject matter
thinking, and adjustsistructional
delivery

Develops or monitors ways to

engage all students in learning
experiences; attempts to address
the most common learning styles
of the students

Engages students in more than
one learning experience that may
be appropriate to the
instructional learning outcomes,
0KS aitdzRRSyidaqQ f
understanding, and multiple

student learning modalities

Does not engage students in actively
making connections to relevant,
meaningful, and redife contexts and
to purposes for learning

Does notdesign opportunities to seek
feedback from students regarding
relevance of subject matter to their
lives

Does not model how to integrate
ddzo 2SO0 YIFGGSNI Ay
thinking or how to make relevant
applications of subject matter during
learning ativities

Does not develop or monitor effective
ways to engage all students in a varig
of learning experiences

Does not engage students in a variety
of learning experiences that are
appropriate to the instructional
f SIENYyAyYy3 2dzi 0208 &
of understanding, or the multiple
learning modalities
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STANDARD 1: Engaging and Supporting ALL Students in Learning

Demonstrates Expertise

Meets Standards

ELEMENT4:a4Ay3 | GFNASGe 2F AyadNHzOGA2y It a0NFGS3IASEAIT NE
MEETS STANDARDS DOES NOT MEET STANDARI
TeacherconsistentlyX TeacherfrequentlyX TeacheminimallyX TeacherrarelyX

Growth Expected

Not Meeting Standards

Creates, adapts, and integrates a broad
range of strategieggesources, and
technologies into instruction designed to
YSSG adtddzRSydiaQ RAGS

Uses and constantly refines an extensive
repertoire of instructional approaches and
strategiesto introduce, explain, and restate
subject matterso all studens understand
and engage in learning

Differentiatesinstruction to meet the
assessed learning needs and interests of ¢
students and increase active participation
learning

Qreates and adapts materials and resource
makes accommodations, adjusisstruction
and uses appropriate assistive equipment
FYR 20KSNJ 6SOKy2f 213
diverse learning needs

Seeks out, examines and uses resources {l
minimize bias

Adapts and integrates a range of
strategies, resources, and
technologies intanstruction
RSaAIYSR (2
learning needs

YSS§

Uses a variety of instructional
approaches and strategies to
introduce, explain, and restate
subject matter so all students
understand and engage in learnin

Differentiatesinstruction to meé
the assessed learning needs of
students and increase active
participation in learning

Adapts materials and resources,
makes accommodations, and use
appropriate assistive equipment
and other technologies to support
a0dzRSyiaQ RADSN

BExamines and uses resources tha

minimize bias

Integrates strategies, resources,
and technologies into instruction

RSaA3IySR G2 YSS
learning needs when requested b
site or district

Uses some instructional
approaches and strategies so
studentsunderstand and engage
in learning

Usesone or moredifferentiated
instructional strategy to meet the
a needs of students

Uses mandated materials and
resources; makes some
accommodatios and usesf
appropriate assistive equipment t
support some studg 1 &8 Q RA
learning needs

Usesresources that minimize bias

Does not create, adapt, or integrate
available strategies, resources, and
technologies into instruction
RSaAA3IYSR G2 Y
learning needs

Si

Does not user refine instructional
approaches ostrategies so all
studentsdo not understand or
engage in learnig

Does not usdifferentiated
instruction to meet the assessed
learning needs anihterests of all
students

Does not use materials and
resources, assistive equipment or
other technologiego effectively
ddzLJLIR2 NI aGdzRSy i a
needs

Does not seek out, examine or use
resources that minimize bias
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STANDARD 1: Engaging and Supporting ALL Students in Learning

ELEMENT Bromoting critical thinking throughnquiry, problem solving, and reflection

MEETS STANDARDS DOES NOT MEET STANDARI
TeacherconsistentlyX TeacheifrequentlyX TeacheminimallyX TeacherrarelyX
Demonstrates Expertise Meets Standards Growth Expected Not Meeting Standards
Facilitates systematic opportunities for student| Facilitates opponinities for students to | Uses critical thinking Does not facilitate systematic
to apply critical thinking by designing structure( apply critical thinking by designing structures as printed in opportunities for students to apply
inquiriesinto complex problems structuredinquiriesinto complex resources critical thinking

problems
Creates an environment where students pose Students answer questions | Students do not pose or answer a
and answer a wideange of complex questions | Teacher poses and students answer and problems, reflect, and | wide-range of complex questions dn
and problems, reflect, and commuaite complex questions and problems, refleq communicate understandingg problems
understandings based on in depth analysis of | and communicate understandings base| of content learning
content learning on in depth analysis of content learigin Does not encourage students to use

Asks students to use limited | multiple approaches and solutions to

9ELSOGA YR Y2y Al 2NA | Encourages students to use multiple | approaches and solutions to | solve problems, or to ask critical
approaches and solutions to solve problems, g approaches and solutions to solve sdve problems and ask low | questions and consider diverse
critical questions and consider diverse problems, level questions perspectives about subject matter
perspectives about subject matter ask critical questions and consider

diverse perspectives about subject Provides opportunities for Provides little or no opportunities for
Provides frequenbpportunities for students to | matter students to think about and | students to think about, discuss, or
think about, discuss, and evaluate content for discuss content evaluate content
student selfreflection Provides opportunities for students to

think about, discuss, and evaluate Asks low level questions Does not ask questions to facilitate
Asks higHevel questions to facilitate discussior] content during discussion and/orto | RA & OdzaaA 2y s Of I NA
Oft FNAFes yR SEGSYR 4§ clarify thinking

Asksquestions to facilitate discussion,
Plans for and helps students to apply previous| Of I NA ¥& = | yR SEI( S Helps students apply previou Does not plan for or help students to
learning to rew situations and promotes studen learning to new situations apply previous learning to new
efforts to create, imagine, and innovate Helps students apply previous learning situations

new situations and encourages student; Helps students taise a
Helps students to develop and use strategies ¢ to create, imagine, and innovate limited number of available | Does not help students to develop or
technologies for accessing knowledge and strategies and technologies | use strategies and technologies for
information in a variety of circumstances and f{ Helps students to develop and use for accessing knowledge and accessing knowledge and informatior
a variety of reasons strategies and technologies faccessing | information

knowledge and information
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STANDARD 1: Engaging and Supporting ALL Students in Learning

ELEMENT @&/4onitoring student learning and adjusting instructiowhile teaching

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Makes adjustments to extend learning
opportunities and provides assistance to
students in mastering the content flexibly and
effectively

Incorporates a variety of strategies to
systematically check for student understanding
and revises plans accordingly to accommodats
students who havenastered lesson objective
and others who have not

Monitors the learning of students with limited
English proficiency or of students with special
needs and adjusts instruction accordingly

Adapts a variety of strategies and alters pace
during instruction lased on the ongoing
monitoring of individual student needs for
assistance, support, or challenge

Takes advantage of "on the spot" changes in
lessons based on students' interests and
guestions to connect the lesson objective to
student life experiences

Adjusts, paces and manages lessons due to ti

constraints and student needs

Makes adjustments to extend
learning opportunities and provide
assistance to students in masterin
the content

Incorporates a variety of strategie
to systematically check fotugdent
understanding and revises plans
accordingly

Monitors the learning of students
with limited English proficiency or
of students with special needs

Adjusts strategies and pace during
instruction based on the ongoing
monitoring of individual student
needs for assistance, support, or
challenge

Makes "on the spot" changes in
lessons based on students'
interests and questions

Adjusts and manages lessons dug
to time constraints

Makes few instructional
adjustments to extend
learning opportunities

Incomporates fewstrategies to
check for student
understanding and sometime
revises plans accordingly

Complies with school
procedures to monitor
students with limited English
proficiency or of students with
special needs

Alters strategies and pace
during irstruction

Follows scripted programs
based on what resources
predict will be of student
interest

Manages lessons due to time
constraints

Does not make adjustments to
extend learning opportunities

Does not incorporata variety of
strategies to systentially check for
student understanding

Does not monitor the learning of
students with limited English
proficiency or of students with
special needs as required

Does not adjust strategies and pace
during instruction

Does not change lessons based or]
sidzRSydaQ AyidaSNB2
resources predict will be of student
interest

Does not adjst, manage or pace
lessondo accommodate time
constraintsand student needs
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Standard 2Creating and Maintaining Effective Environments for Student Learnin

1 Students and teachers use respectful talk, active listening, and turn taking procedures
1 Social development and behaviors are taught explicitly using resources that are available
1 Classroom artifacts and practices demonstrate collabeedtarningcexamples are: cooperative learning structures, project based learning
student work samples, and classroom arrangement
1 Student behavioral referrals are infrequent and appropriate
N 1 Improvement in student outcomes in nazognitive factors (wde ethic, growth mindset, perseverance, teamwork, conflict resolution, empa
(b} L 1 Increase in the percentage of students with satisfactory attendance
5 (@) 1 Student work is effectively displayed and teaching artifacts are evident (charts, word walls, expestitBoments, access to media, norms a
" — = standards of behavior, classroom routines)
(7p] CG 1 Room and seating arrangement in classroom supports all students in learning
N 9 91 Tiered levels (RTI) of support are consistently provided based on student need
@ ©O 1 High expectationsofr learning and participation are communicated through both verbal and nonverbal behaviors
D_ (- 1 Systems have been built that reduce variability while increasing equity and access within the classroom
— 1 Instructional decisions, such as student grouping for intervention, are based on assessment data
1 Student school climate survey indicates teacher encourages students through positive support for effective effort and work
1 Parent survey indicates teacher hamnversations with them about their child's academic and social emotional performance.
1 Implementation of an accountability system (norms and expectations are visible and students can articulate them)
9 Students carry out transitions and routines smoothlygavithout incident
I Time is prioritized based on desired learning outcomes and diversity of student learning needs
1 Provide structure and communicate a system of care
91 Incorporate the contributions of diverse communication into the curriculum
Q (D) 1 Desks are moved into different configurations to accommodate classroom activities, such as group work or class discussions.
5 C_l T ¢KS (SFOKSNI NBFRa G¢KS CANBG Hn 5F&3a¢ 068 CAAaAKSNI Iy RaysoNsShool thay
- —_— will be used throughout the school year.
7)) E 1 The teacher leads students in creating a social contract. They revisit this throughout the year and pick areas of foitus ndested. In
7)) ('(S addition, daily expectations are set when the thac uses CHAMPs that establish how students: conduct conversation, receive help, com
(@) > activities, move, and participate in activities.
al Lu ' As School Climate Surveys are returned, the teacher reviews both classroom and school results to determinesffseldmmtnected and
KIgS Sy2dzaK LI2aAuAgdS O0SKFQGA2NI adzlili2z NI a o L¥ 0KSé R Ry Qasgclintate.S
1 The teacher wants to create a classroom of high expectations. The teacher includegsindtesigning an effort and motivation rubric. Iti
posted in class and is used by students for each assignment, both individually and as a class.
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STANDARD 2: Creating and Maintaining Effective Environments for Student Leal

ELEMENT Promoting social development and responsibility within a caring community where each student is treated

fairly and respectfully

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Creates an environment where students take
leadership in resolving conflict and creating a f
and respectful classroom community where a
a0dzRSyiQa K2YS OdafueddzN
Students communicate with empathy and
understanding in interactions with one another

Models and promotes fairness, equity, and
respect in a classroom atmosphere that valueg
all individuals and cultures

Models, promotes, and engages all studetats
accept and respect diversity, appreciate their
own identities, and view themselves as valueg
contributors to society

58St 21LJa addzZRSyidaQ f S
opportunities for students apply and engage in
shared problermsolving and conflictasolution

Facilitates and provides learning opportunities
that encourage studento-student
communication and models empathy and
understanding

Creates and monitors a classroom culture whe
students feel a sense of responsibility and
develops activits that support positive

interactions among students that help studentg

get to know each other

Resolves conflict and creates a fair and
respectful classroom community where a
aidzRSyiQa K2YS Odz i
valued. Students communicate with
empathyand understanding in interactions
with one another

Promotes fairness, equity, and respect in g
classroom atmosphere that values all
individuals and cultures

Promotes and engages all students to acc
and respect diversity, appreciate their own
identities, and view themselves as valued
contributors to society

589St21LJa addzRSydaQ
provides opportunities for students engage
in shared problensolving and conflict
resolution

Provides learning opportunities that
encourage studet-to-student

communication and models empathy and
understanding

Creates a classroom culture where studen
feel a sense of responsibility with activities
that help students get to know each other

Resolve conflict and
create a fair and respectfy
classroom community

Promotes fairness and
respect in a classroom
atmosphere

Engages all students to
respect diversity,
appreciate their own
identities, and view
themselves as valued
contributors to seiety

Provides opportunities for
students apply and engag
in shared problensolving
and conflict resolution

Provides limited learning
opportunities that
encourage studento-
student communication

Creates a classroom
culture through activities
that help students get to
know each other

Does not take leadership in resolving
conflict and creating a fair and
respectful classroom

Does not model or promote fairness,
equity, and respect

Does not help all students accept and
respect diversity, appreciatideir own
identities, and view themselves as
valued contributors to society
52Sa y20 RS@Sft 2L
skills and does not

engage students in shared problem
solving and conflict resolution

Provides little or no learning
opportunities that enourage studert
to-student communication with
empathy and understanding

Does not create a classroom culture
where students feel a sense of
responsibility
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STANDARD 2: Creating and Maintaining Effective Environments for Student Leal

ELEMENT Zreating physical or virtual learning environments that promote student learning, reflect diversity, and
encourage constructive and productive interactions among students

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
DemonstratesExpertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Adapts physical and/or virtual learning

environments flexibly to facilitate access
to a wide range of resources that engage
students inlearning

Ensures that environments enhance
learning and reflect cultural diversity
within and beyond the classroom

Arranges and adapts classroom seating
flexibly to accommodate individual and
group learning needs

Plans and implements stimulating,
curriculumrich learning environment that
supports content learning and academic
vocabulary development

Qreates an environment that promotes
optimal learning for each student and
ensures that students develop an
appreciation of diversity

Uses resources an@thnologies to
engag@ students and providesccess to
resources, technologies, ard

comfortableenvironment

Adapts physical and/or virtual learning
environments to facilitate access to a
range of resources that engage
students in learning

Provides an environment that enhanc
learning and reflects cultural diversity

Arranges classroom seating to
accommodate individual and group
learning needs

Establishesand maintains curriculum
rich learning environment that
supports content learningand
academic vocabulary development

Qreates an avironment that promotes
learning for each student

Provides students access to resourcey
technologies, and a comfortable
environment

Adapts physical and/or virtual

learning environments based o

site ordistrict requests

Environment reflects some
cultural diversity

Arranges classroom seating
accommodate student need

Establishes aurriculumrich
learning environment that
supports content learning

Creates anenvironment that
promotesstudentlearning

Providesstudents access to
required site and district
resources, technolgies, and a
comfortable environment

Does not adapt physical and/or
virtual learning environments to
facilitate access to a wide range of
resources

Does not ensure thagnvironment
enhances learning or reflects
diversity within a the classroom

Does not or inappropriately arranges
classroom seating

Does not establish a stimulating,
curriculumrich learning environment

Doesnot create arenvironment that
promoteslearning for each student

Provides little or no access to
resources, technologies, and
comfortable environments
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STANDARD 2: Creating and Maintaining Effective Environments for Student Leal

ELEMENT Establishing and maintaining learnirgnvironments that are physically, intellectually, and emotionally safe

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Shares responsibility with the students for the
establishment and maintenance of a safe
physical, intellectual, and emotional
environment focused on high quality and
rigorous learning

Creates an environment where students
demonstrateresiliency in perseverance for
academic achievement; students maintain
intellectual and emotional safety for
themselves and others in the classroom

Assesses the learning environment and
arranges environmertb be most suitable for
positive and productivelassroom interactions

Promotes, supports, and recognizes the
achievements and contributions of all student

Models , supports, and incorporates
opportunities for students to take risks and to
express thoughtful and respectful opinions

Qreates a safeaccessible learning environmer,
for all students and fosters the development ¢
each student's seksteem

Shares responsibility with the
students for the establishment of a
safe physical, intellectual, and
emotional environment focused on
high quality ad rigorous learning

Creates an environment where
students persevere for academic
achievement; students maintain
intellectual and emotional safety for
themselves and others in the
classroom

Arranges the learning environment t
facilitate positive angbroductive
classroom interactions

Encourages, supports, and recogniz
the achievements and contributions
of all students

Incorporatesopportunitiesfor
students toexpress thoughtful and
respectll opinions

Qeates a safe, accessible learning
envirorment for all students

Establishes and maintains a
safe physical and intellectua
environment as required by

school and district initiatives

Creates an environment
where students maintain
intellectual and emotional
safety for themselves in the
classroom

Arranges the learning
environmentwith the
expectation of productive
interactions

Recognizes the achievement
and contributions of students

Encourages students take
risksin the classroom, antb
express respectful opinions

Provides araccessile
learning environment for
students

Does not share responsibility with
the students for the establishment o
maintenance of a safe physical,
intellectual, and emotional
environment

Does not create an environment

where students maintain intellectual
and emotional safety for themselves
in the classroom

Does not or inappropriately arranges
the learning environment that does
not promote positive and productive
classroom interactions

Discouragsor does not recognize
the achievements and contributions
of students

Does not model , supparbr
incorporateopportunities for
students totake risks

Does not create safe, accessible
learning environment for all student

15| Page

FUSD CONTINUUMDR THE CALIFORBITANDARDS FOR THECHING PROFESSION



STANDARD 2: Creating and Maintaining Effective Environments for Student Leal

ELEMENT £reating a rigorous learning environment with high expectations and appropriate support for all students

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Facilitates a rigorous learning environme|
in which students take leadership in
learning; fosters extended studies,
research, analysis, and purposeful use o
learning

Establishesnaintains, and monitora
productive, achievemenoriented climate
in the classroom

Sets and models high expectations for al
students and motivates all students to
initiate their own learning and strive for
challenging learning goals

Provides all studets opportunities to
examine and evaluate their own work an
to learn from the work of their peers

Provides multiple opportunities to
challenging and diverse academic conte
and ensures access for all students

Facilitates a learning environment in
which gudents take leadership in

learning; fosters extended studies and

purposeful use of learning

Establishes a productive, achievemen

oriented climate in the classroom

Sets high expectations for all students

and motivates all students to initiate
their own learning

Provides all students opportunities to
examine and evaluate their own work

Ensures access to challenging and
diverse academic content for all
students

Facilitates a learning
environment in which students
may take leadership in learning

Provides a productivelimate in
the classroonas required by
site and district initiatives

Motivatesstudents to initiate
their own learning

Provides some students
opportunities to examine and
evaluate their own work

Provideschallenging academic
contert for moststudentsas
part of site or district request

Does not facilitate a rigorous learnin
environment

Does not establish, maintain or
monitor a productive, abievement
oriented climate in the classroom

Does not sehigh expectations and
does not motivate all students to
initiate their own learning

Does not provide opportunitiefor
students to examinand evaluate
their own work orto learn from the
work oftheir peers

Does not provide opportunities for
challenging ad diverse academic
content
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STANDARD 2: Creating and Maintaining Effective Environments for Student Leal

ELEMENT ®eveloping, communicating, and maintaining high standards ifugtividual and group behavior

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Activelyengages, facilitates, and monitor
student participation in classroom
decisionmaking and helps all students
learn to take responsibility for their own
behavior and actions

Creates an environment where students
demonstrate positive behavior, consisten
participation, and are valued for their
unique identities

Fosters and supports appropriate studen
behavior and works proactively to preve
and respond quickly to minimize
behavioral issues

Engages in collaboratiowith students,
families, and communiteto establish,
maintain, and communicate standards fo
student behavior

Utilizes knowledge about student behavi
to support positive classroom conduct ar
addressesnappropriate behaviors in an

efficient, fair, and equitable way

Facilitates student pdicipation in
classroom decisiomaking and
encourages all students to take
responsibility for their own behavior
and actions

Creates an environment where
students demonstrate positive
behavior and consistent participation

Fosters appropriate studerttehavior
and works proactively to prevent and
respond quickly to minimize behavior:
issues

Engagesn collaboration with students
and familiego communicate standards
for student behavior

Understands the causes of student
behavior and responds to
inappropriate behaviors in an efficient]
fair, and equitable way

Facilitates student participatin
in classroom decisiemaking;
studentshave opportunitiego
take responsibility for their own
behavior and actions

Creates an environment where
students demastrate positive
behavior

Supportsappropriate studeh
behavior and work# prevent
behavioral issues

Maintainsrequired
collaboration with students, and
families to communicate

standards for student behavior

Responds to inappropriate
behaviors in arefficient, fair,
and equitable way

Does notactively engagdacilitate,
or monitor student participation in
classroom decisiomaking

Does not create an environment
where students demonstrate
positive behavior

Does not foster or support
appropriate sudent behavior

Does not maintaimequired
collaboration with students, and

families to communicate standards

for student behavior

Does not respond to inappropriate
behaviors
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STANDARD 2: Creating and Maintaining Effective EnvironmentStizaient Learning

which all students can learn

ELEMENT &mploying classroom routines, procedures, norms, and supports for positive behavior to ensure a climate

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Facilitates student participation in developing,
monitoring, and adjusting routines and
procedures focused on maximizing student
learning;classroom climate integrates school
standards and norms

Promotes positive behaviors and establishes
preventions and a positive classroom climate th
eliminates most disruptive behavior

Creates an environment where students share
responsibility with teaher for managing and
maintaining a positive classroom climate that
promotes all student learning, maintains daily
schedules, timelines, classroom routines, and
norms that maximize learning

Models and reinforces transitions through
practice for student$o smoothly and efficiently
move from one instructional activity to the next

Adapts necessary routines, procedures, and
norms to ensure the success of students with
special needs and promotes fairness and respe
for all students

Assesses and appliesks f SRIS 2F 2
physical, social, cognitive, and emotional
development to ensure that adequate time and
support are provided for students to complete

learning activities

Develops, monitors, and adjusts
routines and procedures focused on
student learring; classroom climate
integrates school standards and norm

Promotes positive behaviors and a
positive classroom climate that
eliminates most disruptive behavior

Creates an environment where
students share responsibility with
teacher for managing and maintaining
a positive classroom climate that
promotes all student learning,
maintains daily schedules, timelines,
classroom routines, and norms that
maximize learnig

Models transitions for students to
move from one instructional activity tg
the next

Adapts necessary routines, procedure
and norms to ensure the success of
students with special needs

LI ASa ({yz2e6fSR3S
physical, social, cognitive, and
emotional development to ensure thai
time and support are provided for

students to complete learning activitie

Develops routines and procedures
focused on student learning;
classroom climate integrates school
standards

Promotes positive behaviors ard
classroom climate that eliminates
some disruptive behavior as required
by site or district initiatives

Creates an environment where
students share some responsibility
with teacher for managing and
maintaining a positive classroom
climate that promotes tsident
learning

establishes daily schedules and
classroom routines

Helps students as they transition fror
one instructional activity to the next

Adapts some routines, procedures,
and norms to promote the success 0
students with special needs
Applies] y26t SR3S
physical, social, and cognitive
development; adequate learning timg
and support are provided for student
to attempt completion of learning

2T

activities for compliance

Does not develop routines and
procedures focused on studen
learning

Does not promote positive
behaviors or establish
preventions for disruptive
behavior

Does not create an
environment where students
share responsibility with
teacher for managing and
maintaining a positive
classroom climate

Does not model or reinforce
transitions through practice for
students

Provides little or no adaption tg
routines, procedures, and
norms; success of students wit
special needs is not monitored
or measured

Applies little or no knowledge
2F aidzps®yf, damiq), L
cognitive, and emotional
development to support
student learning

18| Page

FUSD CONTINUUMDR THE CALIFORBITANDARDS FOR THECHING PROFESSION



STANDARD 2: Creating and Maintaining Effective Environments for Student Leal

ELEMENT Tsing instructional time to optimize learning

MEETS STANDARDS

DOES NOWIEET STANDARDS

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Creates an environment where students
monitor their own time, are engaged in
accomplishing learning goals, and
participate in reflection, selissessment,
and goal setting

Analyzes, organizes, and paces insticti
to optimize learning time and ensure
students are able taaccomplish learning
goals

Reflects and makes adjustments to
instructional time so that all students
remain engaged and challenged

Plansand structures time for both
independent and collaborative learning
opportunities for students utilizing all
resources (colleagues, strategiasd
structures)

Maintains a balance and maximizes
instructional, preparation, administrative,
and managerial time

Creates an environment where
students are engaged in accomplishin
learning goals, and participate in
reflection, selfassessment, and goal
setting

Organizes instruactin to optimize
learning time for student$o
accomplish learning goals

Makes adjustments to instructional
time so that all students remain
engaged and challenged

Plans andtsuctures time for both
independent anctollaborative learning
opportunities

Maintains a balance of instructional,
preparation, administrative, and
managerial time

Engages students in setting
limited learning goals

Organizes instructin to meet
required learning time for
students

Makes attenpts to adjust
instructional time so that all
students remain engaged and
challenged

Incorporates soméndependent
and collaborative learning
opportunities

Recognizes and begins to
balance instructional,
preparation, and managerial
time

Does not engage gtlents in setting
learning goals

Does not analyze, ganize, and pace
instruction to optimize learning time

Does not or inappropriately adjusts
instructional time

Does not or inappropriately structure
time for independent and
collaborative learning

Does not show evidence of balance
between instructional, preparation,
administrative, and managerial time|
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STANDARD 3: Understanding and Organizing Subject Matter for Student Learning

1 Utilizes the Common Core Ste¢andards, curriculum frameworks, and district Scope and Sequence
1 Teach to the appropriate grade level standards each quarter, as identified in the FUSD Scope and Sequence
1 Pre and post tests are administered and effectively used
N 1 Records reflect studemteeds, profiles, and strategies to address, including: RTI, IEP, CELDT levels
Q o 1 Development of units, modules, and daily lessons are aligned to the Common Core State Standards
E (@) 1 Dalily learning objectives are communicated and can be articulated by students
e +— 1 Obsevations and data indicate students complete rigorous work (integrated standards, depth of knowledge on all 4 levels aod coram
7p] (TS calibrated work at grade level)
n . 9 1 Student work and writing samples reflect understanding of the content (Unit culminatikg thsmonstrate student mastery of content and
o @) writing strategies)
D_ (- 1 Technology and internet are utilized to meet the needs of all students
— 1 Understand text complexity by using texts sets with students, including: grade level and leveled texts at appefldaevels
1 CELDT and other district English Language Development tests results inform instructional practice
1 Selects materials, resources, and technologies that support subject matter instruction for English Learners and studdistsbilities
9 Differentiation and access for English Learners and students with disabilities is evident
1 Systems are in place that ensure that units, lessons, and tasks align to the common core scope and sequence and prepate bride
college ready
(7p) 1 The teacher is developing a unit of study. They use the FUSD Scope and Sequence to identify the Big Idea and an &s&anti&l/an
(D) (¢b) selecting a text set, they use two of the selected texts, but have found additional texts that they would likettotheid set, based on
5 — student lexile level and different content areas. The teacher has designed lessonsrequisite skills leading to the Common Core State
. —_— Qo Standard.
(7p] E 1 During a lesson on metaphors and similes, the teacher uses a variety of restmmglain the concept. Some of these include: music, viq
n CG baseline curriculum, and technology.
@) P4 1 Ateacher asks students to write an essay in the style of Hemmingway. Students have to explain which aspects of thewhiting used
D_ LIJ and why they wee appropriate to their essay.
1 Ateacher is not sure what a student work sample for their grade level looks like. They utilize Appendix C in the ComBiateCIiendards
to identify what appropriate writing looks like for their grade level.
1 Students areasked to determine which math tools would be appropriate to solve a math problem. Their choices include: a graphingrga
a protractor, and a spreadsheet.
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STANDARD 3: Understanding and Organizing Subject Matter for Student Learnin

ELEMENT: Demonstrating knowledge of subject matter, academic content standards, and curriculum frameworks

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Ensures that subject matter knowledge is sufficie
to support student learning in various ways and
incorporates different perspectives, appropriate {
the discipline. Seeks out deeper content
knowledge

Regularly adds to subject matter knowledge
through a variety of ways, including ongoing
professional learning, collaboration with peers,
staff development, reading, and trainings initiate(
by district, site, colleagues, and individually

Identifies, undestands, and teaches the key
concepts, underlying themes, and relationships i
the academic content standards and state
curriculum frameworks. Encourages students to
take ownership of learning goals and content
standards, by posting, orally reviewing, and
revisiting goals/objectives consistently througho
a lesson

Integrates key concepts, themes, and relationshi
in ways that ensure clear connections across
subject matter and relevance to students

Utilizes and extends current understanding of
relevantcontent standards and frameworks
consistently through plans created yearly, month

weekly, and daily

Ensures that subject matter knowledge is
sufficient to support student learning in
various ways and incorporates different
perspectives, appropriate tthe discipline

Adds to subject matter knowledge throug
a variety of ways, including ongoing
professional learning, collaboration with
peers, staff development, reading, and
trainings initiated by district, site,
colleagues, and individually

Identifies understands, and teaches the
key concepts, underlying themes, and
relationships in the academic content
standards and state curriculum frameworl
by posting, orally reviewing, and revisiting
goals/objectives throughout a lesson

Integrates key conceptthemes,

relationships, and connections across
subject matter areas in a variety of ways {
address student learning needs

Utilizes current understanding of relevant
content standards and frameworks
consistently through plans created yearly
monthly, weekly, and daily

Uses sufficient subject matter
knowledge to support student
learning

Keeps subject matter
knowledge current by
collaborating with peers as
required by site and district
professional learning

Teaches the key concepts,
underlying themesand
relationships in the academic
content standards and state
curriculum frameworks by
identified goals/objectives for
a lesson

Uses foundational knowledge
of subject matter key
concepts, themes, and
relationships

Maintains current
understanding of relvant
content standards and
frameworks

Subject matter knowledge is not
sufficient to support student
learning

Does not keep subject matter
knowledge current

Does not identify, understand,
and/or teach the key concepits,
underlying themes, and
relationships in the academic
content standards and state
curriculum frameworks

Does not integrate key concepts
themes, and relationships

Does not utilize current
understanding of relevant conten
standards and frameworks
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STANDARD 3: Understandingand Organizing Subject Matter for Student Learning

ELEMENT 2Applying knowledge of student development and proficiencies to ensure student understanding of subject ma

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
DemonstratesExpertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Applies knowledge of human development ang
learning theoryto studentsby integrating
explicit teaching of specific academic languag
text structure, and language features to ensurg
equitable access of subject matter

AO|j dzA NXB & dzy RSNBR Gl YRA
cognitive, social, emotional and péigal
development and uses this information to
connectcontenti 2 & G dzRSy G aQ |
and experiences by integrating instructional
strategiesmatched with student learning needs

RfISOG & 2y 9y 3Af Acklangubge |
acquisition in order to knowow to bestsupport
studentlearningof vocabulary, aademic
language, and proficiency in sélifected goals

Understandsvhen and how to differentiate
instruction for students with special needs,
providing coherence for studesto access,

utilize and apply contentral subject matter

with accuracy

Appliesknowledge of human
development and learning theottp
studentsby adapting instructionn
response to student learningp ensure
equitable access of subject matter

AQ|j dzA NB & dzy RSN& G |
individual cognitive, social, ertional and
physical development and uses this
information to connect contento
a0dzRSydaQ LINRA2NI |y
experiences

Reflectso® y 3f A 4 K  Sf NY]
language acquisin in order to know
how to bestsupport learningof
vocabulary and academlanguage

Understandswhen and how to
differentiate instruction for studers with
special needs routinely, ensuring
understanding for all

Applies knowledge of human
development and learning
theoryto students by
teachingessential conten
pertaining toa single lesson

Acquiresunderstanding of
a0dzRSyGaQ AyYR
cognitive, social, emotional
and physicatlevelopment

wSTtSOlha 2y 9
levels of language acquisitio
during mandated meetings g
designated times of the year|

Understandshow to
differentiate instruction for
students with special needs
based on required guidelineg

Does not applknowledge of
human development and
learning theonyto students

Does not acquireinderstanding
27T alidzRSyiGaQ
cognitive, social, emotial and
physical development

Does not reflect orenglish

f SFENYSNBRQ fS@S
acquisition

Does not understan@hen and

how to differentiate instruction
for students with special needs
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STANDARD 3: Understanding and Organizing Subjedatter for Student Learning

ELEMENT ®rganizing curriculum to facilitate student understanding of the subject matter

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Uses knowledge of student readiness to
organize, sequence, armhhance the curriculm
while incorporating subject and grade level
expectations froncurriculum frameworks in
organization okubject matter

Applies knowledge cfubject matter to organize
curriculum, plan lessons amtsign units,
extensively utilizing instructional strategies th:
demonstrate key conceptand their
interrelationships

Utilizes standardsligned andbr adopted
curriculum in ways that support student
learning, integrating extensive usé adopted
and support material that allovor intervention

or extension activitiesto support all students

Uses knowledge of student readiness tg
sequence the curridum while
incorporating subjecor grade level
expectations frormcurriculum
frameworks in organization of subject
matter

Applies knowledge cfubject matter to
organize curriculum, plan lessqrsd
designunits

Utilizes standardsaligned and/ or
adopted curriculum in ways that suppor
student learningand implementsall
adopted naterials available and accessq
additional support materials as needed

suwpport learning for all student

Usesknowledge of student
readiness tosequencehe
curriculum

Applies knowledge of subjec
matter to plan lessons

Utilizes standardsaligned
and/ or adopted curriculum
as directed by the distridh
ways that support student
learning

Does not usé&nowledge of
student readinesso organize,
sequence, angnhance the
curriculum

Does not applknowledge of
the subject matter to organize
curriculum, plan legms and
design units

Does not utilize standards
aligned andér adopted
curriculum in ways that support
student learning
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STANDARD 3: Understanding and Organizing Subject Matter for Student Learnin

ELEMENT 4dtilizing instructional strategies that are appropriate to the subject matter

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
DemonstratesExpertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Uses an extensive repertoire of effective
instructional strategies to develop enthusiasm,
meta-cognitive abilities, and support and
challenge the full range of students towards a
deep knowledge of subject matter

BdzA f Ra 2 yfife &xfledeRc®s/, (utilifing
a0dzZRSYyGaQ LINA2NJ {y26f
subject matte relevant and meaningful.
(hallengesall students to think criically in
subject area and developa deeper knowledge
of learning practices and strategies

Usesa repertoire ofinstructional strategies that
make the depth and complexity of subject
matter understandable to all students

Uses a repertoire of effective
instrudional strategiedo illustrate a
conceptand its connections within and
across subject matter

Buildsonstudg i1 aQ f AFS S
utilizing prior knowledge and interests t(
make subjectatter relevant and
meaningful, challenging all studertts
think critically in the subjet area

Uses strategiethat make the depth and
complexity of subject matter
understardable to all student

Uses a limited repertoire of
effective instructional
strategies and approaches t(
illustrate a concept
appropriate to the subject
matter

BdzA f Ra 2y & dz
experiences, accessing priof
knowledge and interests to
make subject matter relevan
and meaningful

Usesinstructionalstrategies
that makesubject matter
understandable

Does not use an extensive
repertoire of instructional
strategies to develop
enthusiasm, metacognitive
abilities, or support and
challenge the full range of
students

Does not buil® y & (i diR S
experiences,dzi A f AT Ay
prior knowledge andhterests to
make subject matterelevant
and meaningful

Does not usénstructional
strategies that make the depth
and complexity of subject
matter understandable to all
students
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STANDARD 3: Understanding and Organizing Subject Matter for Studémtarning

ELEMENT &ising and adapting resources, technologies, and standaligned instructional materials, including adopted
materials, to make subject matter accessible to all students

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Knows andutilizes the full range of materials,
resources, and technologies provided by the
school or districto ensure that students are
able to obtain equitable access &wide range
of knowledge, through ongoing links to
resources and supports

Selects materials, resources, anechnologies to
supportdifferentiated student learning needs
the classroom settig. ©@nsiders the studen@
language life experiences and learning needs {
support diversity in the classroom

Adapts, refines or accesses nastructional
resources to support student learning to exten|
studentcritical thinking irogical and innoating

ways

Knows andutilizes the full range of
materials, esources, antechnologies
provided by the school or distritd
ensure that students are able to obtain
equitable access to a wide range of
knowledge

Selects materials, resources, and
technologies to support differentiated
student learning needs in the classroom
setting. Considers learning needs to
support diversity in the classroom.

Adapts or refinesnstructional resources
and technology to support student

learning

Knows and utiies required
materials, resources, and
technologies provided by the
school or district

Uses requirednaterials,
resources, and technologies
that supportstudent learning
needs in the classroom
setting.

Uses requirednstructional
resources to supqrt
students in the classroom

Does not know or utilizéhe full
range of materials, resources,
and technologies provided by
the school or district

Does not seleobr use required
materials, resources, and
technologies to support
differentiated student learning
needsin the classroom setting

Does not adapt, refine or acceg
new or requirednstructional
resources to support student
learning
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STANDARD 3: Understanding and Organizing Subject Matter for Student Learnin

ELEMENT &ddressing the needs of English learners and students with special needs to provide equitable access to |

content

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Addresses the English Language Developmen
(ELD) standards as they relate to the levels of
language acquisition. Creates, sele@sd uses
materials, resources, and technology to suppo
subject matter instruction of English learners
and students with special needs

Addresses the Individual Education Plan (IEP)
goals and objectives of students with special
needs, ad makes logical and integfed
accommodations in the classroom with
curriculum or extra support services to meet tl
learning reeds of special needs students

Ensures access to the critical concepts and
themes in the academic content standarand
utilizes state curriculum framesvks for students
at various levels of English proficiency and fo
students with special needs

Addresses the English Language
Development (ELD) standards as they
relate to the levels of laguage
acquisition. Usematerials, resources,
and technology to syport subject matter
instruction for all students

Addresses the Individual Education Plat
(IBP) goals and objectives siiudents

with special needs, and makes significa
steps to accommodate students

Ensuresaccess to the critical concepts
and themes irthe academicontent
standards andrefers to state curriculum
frameworks for students at various leve

Addresses theequired
English Language
Development (ELD) standar

Addresses the Individual
Education PlafiEP) goals
and obijectives of studdn
with special needs

Ensures access to the critical
concepts and themes in the
academic content standards

Does not addresthe English
Language Development (ELD)
standards as they relate to the
levels of langage acquisition

Does not ddress thendividual
Education Plan (IEP) goals and
objectives ofstudents with
special needs

Does not ensuraccess to the
critical concepts and themes in
the academic content standds
or utilizestate curriculum
frameworks for students
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STANDARD #£lanninglnstruction and Designing Learning Experiences for ALL Stuc

1 Utilizes records that reflect student needs, profiles, and strategies to plan instruction
1 Adjusts student groupings in response to evidence collected during a lesson
1 Utilizes collected artifacts of student work that reflect academic growth and proficiency in order to plan lessons
1 Aligns classroom goals to site and district goals
1 Dalily learning objectives are planned, communicated, and articulated by teacher and stuémy academic language
1 Observations and artifacts indicate articulation of learning expectations to students. Examples include: posting arl§etiivgs, criteria for
) e success, evidence of feedback, exemplars of work
e 1 Unit plans, modules, daily lems, and course plans reflect use of Common Core State Standards, curriculum materials, and Scope and S
®) 8 1 Formal and informal information about students is utilized by the teacher for instructional planning
) (7) CG 1 Units, lessons and performance tasks are dbggly challenging
(7)) (@) 1 Reteach calendar consistently reflects instructional planning informed by assessment results
(@) 6 1 Technology and other learning resources are designed for use during lessons, modules, and units
D_ - 1 The (;yclg of Cfoptinuous Im’prpvement (@Gtess ) for plaqning based on assess[ngnt, is evident o o
_— T !' UGASNBR aeaosSy 2F adzlJL2Nla oweLO YSSua Itf addzRsSyiuaQ ySSRa
1 The teacher intervenes early to accelerate growth and to avoid the need for remediation
1 Students are given multiple and diverse opportunitiesvork, share and learn together
1 Students are engaged with the resources and materials
1 Lessons reflect accommodations for English Learners and students with disabilities (IEP goals, ELD standards)

0 Assessment results, guide instructional planning decidto@snples include: DRP/BAS test resultssaPceposttests, Benchmark
assessments
1 Students are able to articulate what they are expected to learn

1 The teacher administers a short questionnaire to the students in his/her class. thisingesponses, the teacher will plan and organize stude

Ayi2 RAFTFSNBYy(G 3INRdzLIA F2NJ G6KS ySEG Y2ZNYyAy3aIQa LINR2SOGO

1  With his team, the teacher plans a unit of study that includes lessons that accommodate prerequisite skills. The teamaes&la conge

map in their instruction, so that students can repeatedly link these lessons with the overarching ideas within the unit.

The teacher reviews his/her objectives for the week. He/she checks to see if there is alignment with the activitiessamdesttbat she

used. Based on his/her assessment data, the teacher determines what modifications he/she needs to make to truly asetsatstuelsame

level he/she is asking them to think.

1 The teacher reviews lesson plans with her Accountable Communéishélasks the team to give feedback on pacing, structure, and the

matching of instructional strategies to the content.

1 Every 2 weeks, the teacher reviews common formative assessments with his team. Using the data, the team adjusts @t@naista¢ndar
for their units, modules, and lessons. The teacher uses the calendar to plan daily lessons that fit within the unit.

Possible
Examples
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STANDARD 4: Planning Instruction and Designing Learning Experiences for ALL £

ELEMENT 1:a A y' 3
development to plan instruction

1Y 26t S Rdafemi feadingssiAargyagedp@ficiency, cultural background, and individua

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

uasSa 1y2¢ftSR3IS 2F add
and their community to innovate and inform
planning ad instruction whilencorporating
a0dzRSy (i aQ LINA2NJ | Y&t f
the classroonturriculum and planning

uasSa 1y26ftSR3IS 2F AYR
cognitive, social, emotional, and physical
develgpment to plan instruction and adapts

f Saazya G2 YSS ikedsiditdeR §
classroom setting. Integrateke Cycle of
Continuous Improgment intolesson/unit
development

Plans lessons and units that integrate and
promote access for all studesto academic
content standardsn both team and individual
settings

uaSa 1y2¢ftSR3IS 2F & d;
and language needs fan instuctional
accommodations and learningrategies that
providestudert support throughout a lesson

UuaSa 1y2¢tSRIAS 27
families, and their community to inform
plannirg and instruction and
AYO2NLIZ2 NI GS&a aiddzRS
and expeiences into classroom
curriculum and planning

vasSa 1yz2e¢fSR3IAS 27
cognitive, social, emotional, and physic
development to pan instruction and
makes appropriate adaptations to meet
& ( dzR Sy U &e@ds dryha djadzs®om
setting

Plnslessons and units that promote
access to academic ctemt standards for
all studentsin both team and individual
settings

uaSa 1y2¢tSR3IAS 27
learningand languag@eeds to plan
instructional accommodations and
learning strategies it support student

learning

uaSa 1y2¢ftSR13
lives, their families, and their
community to nform

curriculum and planning

Uses knowledge of individua
aidzRRSyitaqQ 0213
emotional, and physical
development to plan
instruction andmake
appropriae adaptations to
planning

Plans lessons and units that
promote access to academic
content standards for all
students

USa 1y26f SR3S
diverse learningnd
languageneeds to plan
limited instructional
accommodationghat

supportstudent learning

Does not us&nowledge of
atdzRSyitaQ tA@S
and their community to infam
planning

Does not us&nowledge of

AYRAGARdzZE £ &0 d
social, emotional, and physical
development

Does not pladessons and units
that promote access to
academic cotent standards for
all students

Does not us&nowledge of
dGdzRSYyGaQ Ran®@S
languageneeds to plan
instruction
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STANDARD 4: Planning Instruction and Designing Learning Experiences for ALL £

ELEMENT ZEstablishing and articulating goals for student learning

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Builds onstrenghs, interests, and needs of
students to establish expectations for learning
and personal learningoal. Assists students in
seltmonitoringand evaluating these goals

Establishesand communicate®ongterm and
shortterm godsthat address district, school,
and community exgctationsbasedon academic
content standards in order to create unit/lesso
plans

Developdearning goals that prepare students
for successful transition to thenhext learning
environment; regularharticulates and integrateg
content standards with students learning goalg
for skill development successfully throughout
lessons and units of instruction

Createsa dynamic learning environmerity
communicating clear, challenging, and
achievable expectations aht student success
academic rigor and equity to subject reat

Builds on needs aftudents to establish
expectations for learimg and personal
learning goals. Assists studentseif
monitoringthese goals

Establishes longerm and shat-term
goalsthat address district and school
expectationsasal on academic content
standards in order to create unit/lesson
plans

Developdearning goals that prepare
students for successful transition to tine
next learning environment; regularly
integrates contenstandards with
students learning goals

Communicates clear, challenging, and
achievable expectations abostudent
success , academic rigor and equity to
subject mater

Builds on needs of students
to establishexpectations for
learning anctlassroom
learning goalsAssists
students in monitoring class
goals

Establishes longerm and
short-term goals that addres
school expectations

Developdearning goals that
prepare students for
transition to ther next
learning environments

Communicates expectations
about student success,
academic rigoand equity to
subject mater

Does not build ostrengths,
interests, and needs of all
students

Does not establistongterm
and shortterm goals that
addresdistrict, schooland
communityexpectations

Does notestablish learning goal
that prepare students for
successful transition to their
next leaning environment

Does not communicate cleatr,
challenging, and achievable
expectations
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STANDARD 4: Planning Instruction dbesigning Learning Experiences for ALL Stud

ELEMENT Beveloping and sequencing lorgrm and shortterm instructional plans to support student learning

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Designs and implements loiigrm and shortterm plans
by designing instructional units/lessons that account for
assessment results

Incorporatesdiverse subject matter perspectives into
planning, by utilizing extensive knowledge of curriculum
and instruction to sequence content and strategies
appropriate to the complexity of the lesson

Organizes and links goals with learning activities and st
standards to develop comprehensive long and skerm
goals that ensure high levels of learning for all students

Designs and plans instructional programs that continual

adzLILIR2 NI &aiddzRSyidaQ 6AGK as
and gives extensive consideiat, reflection and
AYYy20FGA2y G2 GKS tSENYAY

populations

Incorporates professional expertise and knowledge of
student populations into instructional planning through
reflection on the outcomes of student learning, testing
reaults, projects etc.

Incorporates diverse subject matter perspectives into
planning, by utilizing knowledge of curriculum and
instruction to sequence content and instructional
strategies

Collaborates with colleagues, administration, parents a
paraprdessionals to design instruction according to

district, site, classroom, and individual goals

Implements longterm and shoriterm
plans with instructional units/lessons
that account for assessment results

Incorporates diverse subject matter
perspecties into planning, by utilizing
knowledge of curriculum and instructio
to sequence content and strategies

Organizes and links goals with learning
activities and state standards

Plans instructional programs that
adzLILIR2 NI addzRSyidaqQ
learning needs and gives consideratior
G2 GKS tSINyAy3a y
student populations

Incorporates and translates
professional expertise and knowledge
student populations into routine
instructional planning

Incorporates diverse subject matt
perspectives into planning to sequenc
content and strategies

Collaborates with colleagues, to desig
instruction according to district, site,
classroom, and individual goals

Plans instructional units/lesson
that considers assessment
results

Incorporates diverse subject
matter perspectives into
planning by selecting and
sequencing instructional
strategies

Links goals with curricular
materials that incorporate state
standards

Plans instructional programs
reflective of student needs
based on legadistrict, or site
requirements

Uses knowledge of student
populations to plan lessons

Incorporates diverse subject
matter perspectives into
planning

Collaborates with colleagues
and designs instruction during
mandated site or district
meetings

Does mwt design and/or develop
instructional units/lessons that
consider assessment results

Does not incorporate diverse
subject matter perspectives into
planning

Does not organize and/or link goal
with learning activities, state
standards or curricular materials

Does not design and plan
instructional programs that
O2yliAydz & &adzl
second language learning needs

Does no incorporate or translate
professional expertise and
knowledge of student populations
into instructional planning

Does not incorporate diverse
subject matter perspectives into
planning

Does not collaborate with
colleagues, administration, parents
and paraprofessionals to design
instruction according to district,
site, classroom, and individual goa
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STANDARD 4: Planning Instruction and Designing Learning Experiences for ALL £

ELEMENT #lanning instruction that incorporates appropriate strategies to meet tlearning needs of all students

MEETS STANDARDS

DOES NOT MEET STANDA

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Uses knowledge of subjectatter to develop units,
lesson plans, and strategies that build on and exte
A0dzRSy(taQ dzyRSNBRUOI YRAY 3
appropriately pace instruction over time

Ensures that each instructional strategy is
implemented in a cohesive and logicadnner and
are directly related to learning goals and objectives
articulated to students

Plans instruction to allow enough time for student
learning, including: review, assessment, and
adjustments when appropriate. Adjustments includ
remediation, acca@ration, and individualized
intervention

Incorporates the ELD standards appropriately, bas
on accepted knowledge of English language
acquisition and utilizes materials, resources and
technologies that support English language
acquisition at appropriatéevels of instruction

Addresses IEP goals and objectives appropriately,
integrates materials, resources and technologies t
support special needs student populations

Uses knowledge of subject matter to
develop units, lesson plans, and
strategiesin order to appropriately
pace instruction over time

Ensures that each instructional
strategy is related to learning goals
and objectives articulated to student

Plans instruction to allow enough tim
for student learning, including: review
assessmetn andadjustments when
appropriate. Adjustments include
remediation and acceleration

Addresses the ELD standards
appropriately, based on knowledge o
English language acquisition and
selects materials, resources and
technologies that support English
language acquisition

Addresses IEP goals and objectives
appropriately, and selects nexials,
resources and technologies that
support special needs student

populations

Develops units, lesson
plans, and strategies

Ensures that each learning
objective is articulated to
students

Administers and reviews
mandated site assessment

Addressestte ELD
standards appropriately
based on accepted
requirements for English
language acquisition and
uses materials, resources
and technologies that
support English language
acquisition

Addresses IEP goals and
objectives as required by
law and site reguldons

Does not use knowledge of

subject matter to develop units,
lesson plans, and strategies thg
odzAt R 2y FYyR S
understanding of subject matte

Does not ensure that each
instructional strategy is
implemented in a cohesive and
logical mamer

Does not plan instruction to
allow enough time for student
learning

Does not address the ELD
standards appropriately, based
on accepted knowledge of
English language acquisition

Does not address IEP goals an
objectives appropriately
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STANDARD 4: Planning Instruction and Designing Learning Experiences for ALL

ELEMENT Zdapting instructional plans and curricular materials to meet the assessed learning needs of all students

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Interacts with colleagues to identify difficult
concepts or skills for students in order to re
examine andtrengthen plans for future lesson
as a team member

Anticipates and prepares a wide range of
adaptations to lessons in order to correct
misconceptions based on assessment of stude
learning. Provides a variety of lesson formats
and presentation stylesllowing multiple
opportunities for a student to demonstrate the
acquisition of information

Strengthens existing lesson plans for students
various identified levels of English proficiency
and reflects daily on support and
accommodations for students thi special needs

Reflects on district, school, team and individug
successes and struggles regarding the
implementation and use of curriculum and
evaluates effectiveness of learning strategies t
prepare for future lessons/units always making
additional dianges and accommodations to
lessons as part of The Cycle of Continuous
Improvement

Selfevaluates and consistently reflects on the
educational value and substance of particular
lessons in order to plan in advance, prior te re
teaching topics or lessons

Interacts with colleagues to identify difficult
concepts or skills for students in order to re
examine and strengthen plans for future
lessons

Adapts and prepares for appropriate
adjustments to curriculum and instruction
based on assessment of studenataing.
Allows for multiple opportunities for a
student to demonstrate acquisition of
information

Strengthens existing lesson plans for stude|
at various identified levels of English
proficiency and reflects on support and
accommodations for studentsithh special
needs

Reflects on team and individual professiong
successes and struggles regarding the
implementation and use of curriculum and
evaluates effectiveness of learning strategi
to prepare for future lessons/units typically
making additional ltkanges and
accommodations to lessons as part of The
Cycle of Continuous Improvement

Selfevaluates and reflects on the education
value and substance of particular lessons ir
order to plan in advance, prior to{teaching

topics or lessons

Interacts wih colleagues to
identify difficult concepts or skills
for students as part of required
professional learning

Adjusts curriculum and instructio
based on assessment of student
learning

Lesson plans include students at
various identified levels of Englis
proficiency and accommodations
for students with special needs

Reflects on individual profession
successes and struggles regardi
the implementation and use of
curriculum and evaluates
effectiveness of learning
strategies to prepare for future
lessors and units on a limited
basis

Reflects on the educational value
and substance of particular
lessons in order to plan in
advance, prior to réeaching
topics or lessons as required in
team or school meetings

Does not interact with
colleagues to identifyifficult
concepts or skills

Does not adapt and/or prepare
for appropriate adjustments to
curriculum and instruction
based on assessment of stude
learning

Does not strengthen existing
lesson plans for students at
various identified levels of
English poficiency

Does not reflect on district,
school, team and individual
successes

Does not selevaluate and fails
to reflect on the educational
value and substance of
particular lessons
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STANDARD 5:Assessing Students for Learning

9 Utilizes various assessment types suitable to the learning outcome
1 Collects evidence of student understanding
1 Relevant and multiple sources of data are used to determine student progress improvegértdEP, RTI progress reports, discipline
@ (7)) referrals, graduation rates, retention rates, student growth)
— — 1 Assessment summary of individual student strengths aretlseés evident
i®) 9 1 Use of assessment results to inform instructional planning, including differentiation. (Formative and summative assessments)
’ (7) (-5 1 Accountable community agendas reflect analysis of common formative assessments by student groups and speaifis stad strands
N (&) 1 Students are allowed various performance opportunities
®) " — 1 Students engage in goal setting with their teacher and individually
D_ © 9 Students utilize an established set of criteria to monitor their own progress
c 1 Lesson plans, performance tasks, asseent tools are aligned with common core standards and student needs based on multiple souj
- evidence (social emotional and academic)
9 Utilize routines, systems, and technology to track completion of assignments and monitor progress
9 Datais used stragically to forecast trends, align benchmarks with targets/goals and address long term gaps in student progress
T {GdzRSy i YSSiG tSFENYyAy3a 2dzid2ySa 2F m &SIFNR&a INRBoiIK SOHSNE @S
I The grading system emphasizes worthwhile objectives aligned to Commonstoa&rds
Q 7p 1 The teacher encourages their students to set goals. He/she teaches the students about Depth of Knowledge and providés them w
— D challenging verbs to set their goals.
@) f_l 1 After using a formaitive assessment the p[evio,u§ day}delaeper has planned a more \(\:hallengingvingepe,ndent }ask for agroup of studﬁ
(7) E KAakKSNI Of l aao ¢KS USFOKSNJ LJzt ta aAE auddzRSyida 02 NBAYT2ND
N 1 The math department meets weekly, bringing in student work to review with colleagiiesteam looks at different ways that students
e CG solve a math problem and determine a plan for remediation and acceleration.
D. p.< 1 The teacher uses different components of ATLAS to both record and report information. The teacher keeps gradebook tecredesa
|_|J link for students to access grades. Grades are updated weekly, so that parents can access accurate and timely information.
9 After reviewing the Smarter Balanced summative test, a grade level or content area team analyzes student growth. Tleey use th
information to set team goals, modify their individual instruction, and determine how to better use technology duringtthe tes
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STANDARD 5: Assessing Students for Learning

ELEMENT Zpplying knowledge of the purposes, characteristics, and ugkdifferent types of assessments

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherrarelyX
Not Meeting Standards

Demonstrates purposefigelection from a
wide range of assessments and assessmen|
strategies that are aligned to support studen
learning needs and demonstration of learnin
outcomes being evaluated

Actively researches characteristics of pre,
formative, and summative assessmentions
in order to seek knowledge of their uses,
benefits, and limitations

Pursues and uses knowledge of the concep
of validity, reliability, and bias to select
assessments that are appropriate to student
learning outcomes

Designs and utilizes gradipgactices that use
multiple sources of information that reflect
student learning outcomes

Selects and uses a wide range of
assessments and assessment strategies
that are aligned to support student learnir]
needs and demonstration of learning
outcomes beig evaluated

Draws from a repertoire of pre, formative,
and summative assessment options in
order to seek knowledge of their uses,
benefits and limitations

Uses knowledge of the concepts of validit
reliability, and bias to select assessments
that are gpropriate to student learning
outcomes

Utilizes grading practices that use multiple¢
sources of information that reflect student
learning outcomes

Uses assessments and
assessment strategies as
required by the site and/or
district that demonstrate
learning outcomes being
evaluated

Utilizes a few pre, formative,
and summative assessment
options as required by the site
and/or district

Is aware of the validity,
reliability, and biases in
assessments

Uses grading practices that
reflect student learnig
outcomes

Does not demonstrate

purposeful selection from a
wide range of assessments
and assessment strategies

Does not actively research
characteristics of pre,
formative, and summative
assessment options

Does not utilize strong
knowledge of theconcepts of
validity, reliability, and bias tg
select assessments that are
appropriate to student
learning outcomes

Does not design or utilize
grading practices that use
multiple sources or
information or that reflect
student learning outcomes
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STANDARD 5: Assessing Students for Learning

ELEMENT Zollecting and analyzing assessment data from a variety of sources to inform instruction

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherrarelyX
Not Meeting Standards

Keeps a continuous and comprehensive
record of group and individual achievement
on both formative and summative
assessments

Designs, selects, and uses formative and
summative assessment tools appropriate to
what is being assessed

Collects, reviews and responds to formative
assessment results and analysis in planning
a single lesson or sequence of lessons for
maximum studet success

Infuses assessments strategically and
systematically throughout instruction to
collect ongoing assessment data appropriat
for the range of learning needs, including IE
goals and goals for English Learners

Develops and communicates individuahd
classroom assessment feedback with stude
and families, based on formative and

summative assessment results

Keeps a comprehensive record of group
and individual achievement on both
formative and summative assessments

Selects, and uses formative asgimmative
assessment tools appropriate to what is
being assessed

Collects, reviews and responds to formati
assessment results and analysis

Uses assessments systematically
throughout instruction to collect
assessment data appropriate for the rang
of learning needs

Develops and communicates individual
assessment feedback with student and
families, based on formative and
summative assessment results

Keeps a record of group and
individual data after district or
site formative and summative
assessments

Uses assessment tools created

by district or site as required

Reviews formative assessment

results when given by site

Uses assessment to collect dat

appropriate for the range of
most student learning needs

Communicates assessment
feedback with studnt and
families when required during
site conferences

Does not keep a record of
group or individual data after
district or site formative and
summative assessments

Does not use assessment to(
appropriate to what is being
assessed

Does not collect,aview or
respond to formative
assessment results

Does not infuse assessments
strategically or systematically|
throughout instruction

Does not develop or
communicate assessment
feedback with students and
families
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STANDARD 5: Assessing Students farearning

ELEMENT Reviewing data, both individually and with colleagues, to monitor student learning

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherrarelyX
Not Meeting Standards

Facilitates collaborative work and fosters
colleagues ability to identify and address
underlying causes for achievement patterns
and trends

Accesseand analyzeannual statemandated,
district interim andformative assessments
regularly for review of current status and
progress made since the prior assessment
period

Initiates team access tormative assessment
data for reviewto monitor student learning;

regularly reviews data using filters for studer
groups and for specific standards and strang

Prepares foand actively participates in
exploring classroom and subject data in
accountable community meetings regularly,
identifying both strengths and gaps in studer
understanding

Seeks to identify mastegf students from
other teachers, to learn how to adjust
instructior; can provide a summary of
individual student strengths and learning
needsbased on assessment results

Facilitates collaborative work to identify
and address underlying causes for
achievenent patterns and trends

Accesses annual stateandated, district
interim and formative assessments
regularly for review of current status and
progress made since the prior assessmer
period

Gives team access formative assessment
data for review reqularly reviews data
using filtersfor student groupsand for
specific standards anstrands.

Actively participatein exploring classroom
and subject data in accountable commun
meetings regularly, identifying both
strengths an gaps in student
underganding

Seeks to identify mastery of students to
learn how to adjust instructiagncan provide
asummary of individual student strengths
and learning needbased on assessment
results.

Identifies and addresses
underlying causes for
achievement patternsvhen
requested by site

Usesannual statemandated
and district interimwhen
results are given by site or
district

When requested, will review
formative assessment datapds
not independentlyuse data
filters to access informabn on
specific studengroups

As required, #iends
accountable learning communit
data sharing meetings, but
communicates minimally about
student or class achievements
learning gaps

Providesa summary of
individual student strengths ang
learning need$ased on
assessment resulishen

requested

Does not facilitate
collaborative work or identify
underlying causes for
achievement patterns

Does not accesannual state
mandated, district interim anc
formative assessments
regularly for review

Does notacess formative
assessment data for revietw
monitor student learning;
does not reviewdata using
filters for student groups and
for specific standards and
strands

Does not prepardor and does
not actively participates in
exploring classroom and
subject dita in accountable
community meetings

Does not sekto identify
mastery of students from
other teachers, to learn how
to adjust instruction
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STANDARD 5: Assessing Students for Learning

ELEMENT 4ising assessment data to establish learning gaatsl to plan, differentiate, and modify instruction

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherrarelyX
Not Meeting Standards

Reflecton data to make ongoing refinement
to learning goals for content and academic
language for the full range of students

Setsannual, interimand formative
performance goal for students and classes.

Monitors progress oindividual or group
achievementargetswith interim assessment
results

Modifiesinstruction based on assessment
results and dferentiates instruction to
student groups in relatioto class and
individual target

Reflects on data to make refinements to
learning goals for content aretademic
language for the full range of students

Setsannualand interim performanceoal
for students and classes

Monitors progress oindividual or group
achievement targetsvith interim
assessment results

Modifiesinstruction based on assessmen|
results and differentiates instruction base
on student need

Reflects on data to make
adjustments to learning goals fq
content and academic languagg
during mandated meetings

Setsannual performanceoal
for students and classes when
requested as site agement

Monitors progress oindividual
or group achievement targets
with interim assessment results
as requested

Modifiesinstruction based on

assessment results

Does not reflect on data to
make ongoing refinements to
learning goals for content anc
academic language

Does not seannual, interim,
or formative performance
goak for students and classe:

Does not monitor progress of
individual or group
achievement targets

Does not nodify instruction
based on assessmer#sults
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STANDARD 5: Assessing Students for Learning

ELEMENT ®navolving all students in selassessment, goal setting, and monitoring progress

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherrarelyX
Not Meeting Standards

Provide systematic opportunities for student
seltassessment, goal setting, and monitoring
progress

Develops and uses tools and guidelines that
ensure all students assess their work and
monitor their learning goals

Develops and models strategies for students
to assess their learning, set and monitor thei
learning goals, and reflect upon their learnin
inside and outside of the classroom

Plans for and monitors implementation of
ongoing learning opportunities for all studeni
to engage in peer discussion and reflection ¢
their work as tied to learning outcomes

Plans for and monitors ongoing assessment
and interactive communications betwa the
teacher and student to ensure students are
actively involved in selissessment of their
learning goals as tied to classroom learning

Provide opportunities for student self
assessment, goal setting, and monitoring
progress

Uses tools and guidelys that ensure all
students assess their work and monitor
their learning goals

Models strategies for students to assess
their learning, set and monitor their
learning goals, and reflect upon their
learning

Monitors implementation of learning
opportunities for all students to engage in
peer discussion and reflection on their
work as tied to learning outcomes

Monitors ongoing assessment and
interactive communications between the
teacher and student to ensure students al
actively involved in selissessrant of their
learning goals as tied to classroom learnil

Provides opportunities for
student goal setting

Uses mandatory tools and
guidelines that attempt to
inform and assist students in
assessing their work and
monitoring their learning goals

Sharesstrategies with students
to assess their learning, set ang
monitor their learning goals
when required

Plans for and monitors
implementation of learning
opportunities for all students to
engage in peer discussion as
required by site

Monitors assessmentral
communications between the
teacher and student relative to
student learning goals when
requested by site or district

Does not provide systematic
opportunities for student self
assessment, goal setting, anc
monitoring progress

Does not develop or udeols
and guidelines

Does not develop nor model
strategies for students to
assess their learning, set and
monitor their learning goals,
and reflect upon their learning

Does not plan for or monitor
implementation of learning
opportunities for all studers

Does not plan for or monitor
ongoing assessment and
interactive communications
between the teacher and
student
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STANDARD 5: Assessing Students for Learning

ELEMENT @&ising available technologies to assist in assessment, analysiscaminunication of student learning
MEETS STANDARDS DOES NOT MEET STAND/

TeacherconsistentlyX TeacherfrequentlyX TeacheminimallyX TeacherrarelyX
Demonstrates Expertise Meets Standards Growth Expected Not Meeting Standards
Uses a wide range téchnologies to design, | Uses a range of technologies to implemel Attempts to analyze Does not use a wide range of
implement, and analyze assessments and | and analyze assessments and provides f¢ assessments and communicatg technologies to design,
provides for in depth and ongoing in depth and ongoing communication regarding student learning to | implement, and analyze
communication regarding student learning fq regarding student learning for all audienc{ stakeholders when mandated b assessments
all audiences site

Uses technologies appropriately to Does not use technologies
Uses technologies appropriately to frequent| O 2 Y Y dzy A O (i I8arnigitozRSeyit{ Uses technologies to appropriately and does not
O2YYdzyAOF S & dzRSy (i & and families as tied to learning outcomes| O2 YYdzy A OF 4 S aiG|02YYdzyAOF S &
and families as tied to learning outcomes to student and families hen learning to student and

requested by site families
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STANDARD 5: Assessingtudents for Learning

ELEMENT 7: Using assessment information to share timely and comprehensible feedback with students and their fan

MEETS STANDARDS

DOES NOT MEET STAND/

TeacherconsistentlyX TeacherfrequentlyX TeacheminimallyX TeacherrarelyX
Demonstrates Expertise Meets Standards Growth Expected Not Meeting Standards
CrOAtAGIGSA addzRSylGaFaclt §Sa adGdzZRSy GaQ €| Provides students withfeedbacl 52 Sa y2d T OA

and monitoring communication venues whicl
seek and use ongoing comprehensible
TSSRol O1 G2 | OOSft SNI

Actively engages families in a variety of
ongoing comprehensible communications
about individual student progress and ways |
provide and monitor support at home;
monitors family communication and, as grad
appropriate, elicits student engagement in
commurication with families

Provides opportunities for comprehensible
and timely twoway communications with
families to share student assessments,
progress, raise and/or address issues and
concerns, and facilitate family support for
student learning

and using ongoing comprehensible
feedback to accelerate their learning

Engages families in a variety of ongoing
comprehensible communications about
individual student progress and ways to
provide and monitor support diome;
monitors family communication and, as
grade appropriate, elicits student
engagement in communication with
families

Provides opportunities for comprehensibls
and timely tweway communications with
families to share student assessments,
progress, rae and/or address issues and
concerns

relative to their learning as a sit

or district mandate

Communicates with families
about individual student
progress and ways to provide

and monitor support as part of

site mandate

Provides comprehensible

communications with families tg
share student assessments and
progress when required by site

or district

leadership by developing and
monitoring communication
venues

Does not actively engage
families in a variety of ongoin
comprehensible
communications about
individual student progress

Does not provide
opportunitiesfor
comprehensible and timely
two-way communications
with families to share student
assessments, progress, raise
and/or address issues and
concerns
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STANDARD 6:Developing as a Professional Educator

1 Engages in seHassessment and gesdtting which are informed tstudent needsdeas, feedback and support of colleagues students
1 Shows evidence of continual refinement of the professional learning plan based on his/her students utiassgssetnt, goals, multiple
sources of data, and the teaching standards
1 Engages in and leads learning experiences where diversity of perspactieedraced
1 Peer interactions result in improved practice
1 Engaged in site and district networks for support aedacki matrix or logs used to demonstrate
(D) E 1 Attends regularly Accountable Community, professional learning opportunities and virtual communities of practice
5 @) 1 Adherence to Accountable Community agendas, minutes, protocols and norms
—_— +— 9 Sharing assignments astlident work samples to assess level of rigor
(7p] CG 1 Frequently and culturally appropriate information is sent home regarding instructional program and student progress
(0p) (@) 1 Multiple opportunities for classroom visits and involvement for parents/families
(@) 6 1 Engages in éended day opportunities for students and parents/families
D. - 1T Parent survey indicators they feel i ncluded and i ndtudentieardinga H
—_— 1 Collaborates with the local community and uses commugagources
1 Serves as mentor or participates in mentor program
1 Actively participating in and contributing to collegial activities related to improvement of teaching and learning, indlidatigommunities
of practice
9 Identification of his/her owppotunity for growthand deepen learning about cultures represented by students in the school
1 Adhere to school policies and timelines (submit grades on time, take attendance daily, arrive and depart on time
91 Actively participate in data analysis and problestvisig to improve student learning
1 Recognizes value of interdependence and is \gilimcall on others for help amghen minded and comfortable with paradox and ambiguityj
will use creative approaches to problem solve
1 The teacher is working onspecific instructional strateggviting colleagues to observaesher classroom instruction and asks them to give

feedback orthelesson. After the observatiomeshe returns tthe Accountable Community and starts by reflecting on what went well and wh
hekhe would have completed differentlyhe teachelistenstocollegu e s 8 f e e d b a ¢ k tha nedt timereshe trigs the srdateg)\s

1 The teacher has set SMART Goalared them with colleagues, andmésadministrator. Hesheenters them into IACHIEVE and keeps recor
on how hésheis meeting hifhergoals.

Each student keeps a weekly reflection log on assignments and behavior. The teacher asks studehésltgthkene each week, discuss it wi
their parent or guardian, and get it signed. The teacher collects the logs when students return to school.

1 The teacher has set a personal goal to support new and future teachers. The teacher decides to hdeharstudes semestere/dhe has also
decided to take the lead as the campus mentor for all new teachers on that campus and conducts monthly professidoatheagning.

9 The teacher is trusted in their Accountable Community. The team shfamesdtion with him and knows that it will not be shared inappropriat
or in a different context.

Possible
Examples
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STANDARD 6: Developing as a Professional Educator

ELEMENT 1: Reflecting on teaching practice in support of student learning

MEETS STANDARDS

DOES NOWMEET STANDARDS

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Uses self reflection and
assessment, student results
and feedback from
supervisors to improve
performance

Maintains ongoing reflective
practice and action research
through observation and
interaction with ALL
students to support and
raise the level of academic
achievement

Participates and contributes
to professional learmig
sessions based on their own
reflections and analysis of
teaching practices and
student results

Engages in and fosters
reflection among colleagues
for grade level and school
wide impact on student
learning

Usesselfreflection, student
results andeedback from
supervisors to improve their
performance

Maintains ongoing reflective
practice through observation
and interaction with ALL
students to support and raise
the level of academic
achievement

Participates and contributes
to professional learmig
sessions based on their own
reflections of teaching
practices and student results

Engages in reflection among
colleagues for grade level
and schoclide Impact on
student learning

Uses student results

and feedback from
supervisors to improve their
performance

Uses reflective practice through
interaction with ALL students to
support and raise the level of
academic

achievement

Participates in required
professional learning
sessions

Engages in reflection among
colleagues through required
professionhdevelopment

Does not use self reflection,
assessment, student results or
feedback from supervisors to
improve their performance

Does not maintain ongoing reflective
practice and action research througl|
observation and interaction with AL
students

Does not participate or
contribute to professional
learning sessions

Does not engage in or foster
reflection among colleagues
for grade level and school
wide impact on student
learning
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STANDARD 6: Developing as a Professional Educator

development

ELEMENT ZEstablishing professional goals and engaging in continuous and purposeful professional growth and

MEETS STANDARDS

DOES NOT MEET STANDARI

TeacherconsistentlyX
Demonstrates Expertise

TeacherfrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherarelyX
Not Meeting Standards

Participates in and contributes to a
variety of additional professional
learning opportunities targeted on
student achievement

Develops, modifies, and aligns
professional goals to CSTP and
school/district goals informed by
appropriate data/information

Initiates and organizes sessions to
expand knowledge of pedagogical
strategies and content knowledge usin|
student work /data to increase
understanding of teaching and learning

Participaes in a variety of
professional learning
opportunities targeted on
student achievement

Develops and aligns
professional goals to CSTP
and school/district goals
informed by appropriate
data/information

Organizes sessions to expand
knowledge of pedagogical
strategies and content
knowledge using student
work/data to Increase
understanding of teaching
and learning

Participates in required
professional learning

Aligns goals to CSTP and
schools/district goals informed b
some data/information

Attends requied sessions to
expand knowledge of
pedagogical strategies and
content knowledge using
student work/data

Does not participate in a variety of
professional learning opportunities
targeted on student achievement

Does not develop or align
professionaboals with CSTP
or school/district goals

Does not initiate and
organize sessions to expand
knowledge of pedagogical
strategies and content
knowledge
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STANDARD 6: Developing as a Professional Educator

ELEMENT 3:

Collaborating with colleagues thiedoroader professional community to support teacher and student

learning

MEETS STANDARDS

DOES NOT MEET STANDAHF

TeacherconsistentlyX
Demonstrates Expertise

TeacheifrequentlyX
Meets Standards

TeacheminimallyX
Growth Expected

TeacherrarelyX
Not Meeting Standards

Works to ensure the broadest positive impa
possible through collaboration on
instructional practice and student
achievement at district, school, grade
level/department teams, and classroom
levels

Initiates, establishes and maintains
productive, collaborative relationships with
the broader professional community
including: teachers, paraeducators,
administration, specialists, etc. by providing
accepting, and acting on feedback

Contributes to professional organizations
and utilizeanaterials provided by them to
enhance teaching practice at grade
level/department team and classroom level

Seeks out and engages with members of t
broader professional community to access
resources and a wide range of supports for
teaching the full rage of students

Contributes to districivide and school wide

events, activities, and decision making

Collaborates with colleagues to expand
impact on teacher practice and student
learning within grade level/department
teams and classroom levels

Maintains productive, collaborative
relationships with the broader
professional community including:
teachers, paraeducators, administration
specialists, etc. by providing and
accepting feedback

Utilizes materials created by profession
organizations to enhare teaching
practice

Engages with members of the broader
professional community to access
resources and supports for teaching the
full range of students

Contributes to school wide events,
activities, and decision making

Attends required staff, grade
leve/department meetings
and collaborations

Maintains relationships by
consulting with the site
professional community,
including: teachers,
paraeducators,
administration, specialists,
etc.

Uses required materials
created by professional
organizations givehy
supervisor

Uses required resources
provided to support students

Attends required school wide
events

Does not work to ensure the
broadest positive impact possibl
on instructional practice or
attend required meetings and
collaborations

Does not establish and maintain
productive, collaborative
relationships with the broader
professional community

Does not contribute to
professional organizations or
utilize materials

Does not seek out or engage
with members of the broader
professioral community

Does not contribute to or attend
district-wide and school wide
events, activities, and decision
making
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STANDARD 6: Developing as a Professional Educator

ELEMENT 4:  Working with families to support student learning
MEETSTANDARDS DOES NOT MEET STANDAE
TeacherconsistentlyX TeacheifrequentlyX TeacheminimallyX TeacherrarelyX

Demonstrates Expertise

Meets Standards

Growth Expected

Not Meeting Standards

Structures a wide range of leadership
opportunities and supportéor families to
contribute to the classroom and school
community in order to improve student
learning

Seeks out and adjusts ways to communicat
to families in ways which show understandi
of and respect for racial, cultural, linguistic,
and socioecononaibackgrounds

Engages families as sources of knowledge
I 62dzi addzRSyGaQ aidNJ
needs in support of their growth and
achievement

Presents the educational program, student
data, and an individualized plan for student
in acomprehensiblavay for families

Structures opportunities and supports fc
families to contribute to the classroom
and school community in order to
improve student learning

Communicates to families based on
awareness of racial, cultural, linguistic,
and socioeconomic bégrounds

Uses knowledge gained from families
62dzi addzRSyGaQ ai
needs in support of growth and
achievement

Presents the educational program and
student data for students in a
comprehensible way for families

Acknowledges the impaaihce
2F GKS Tl YAfe
learning and provides limited
opportunities for classroom
contribution

Uses information about racial
cultural, linguistic, and
socioeconomic backgrounds
represented in the school
setting

Inquires about the utilizatio
of knowledge gained from
FILYATfASEA | 02 dz
strengths, interests, and neeg
in support of growth and
achievement

Presents some program
elements and student
information for families

Does not structure a wide range
of opportunities and supports fo
family engagement

Does not communicate to
families in ways which show
understanding of and respect fo
racial, cultural, linguistic, and
socioeconomic backgrounds

Does not engage families as
sources of knowledge about
aGdzRSyGaQ aiNEB)
and needs

Does not present the educationa
program, student data, and an
individualized plan for their
students in a&comprehensible
way for families
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STANDARD 6: Developing as a Professional Educator

ELEMENT 5: Engaging local communitiessipport of the instructional program

MEETS STANDARDS DOES NOT MEET STANDAF
TeacherconsistentlyX TeacheifrequentlyX TeacheminimallyX TeacherrarelyX
Demonstrates Expertise Meets Standards Growth Expected Not Meeting Standards

Collaborates with andtilizes a broad range | Uses a variety of neighborhood and Develops awareness about | Does not collaborate with or
of neighborhood and community resources| community resources to support the available neighborhood and | utilize a broad range of

support the instructional program, students, curriculum community resources to neighborhood and community
and families support the curriculum resources

Draws from understanding of communit
Engages students in leadership and servicg when desjning and implementing the | Includes references or Does not engage students in
learningin the community and incorporates | instructional program by including connections to communitin | leadership and servidearningin
community members into the school learnir] connections in lessons or a sequence 0 single lessons or a sequence| the community
community when designing and lessons lessons

implementing the instructional program by
including connections in lessons or a
sequence of lessons
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STANDARD 6: Developing as a Profegonal Educator

ELEMENT 6: Managing professional responsibilities to maintain motivation and commitment to all students
MEETS STANDARDS DOES NOT MEET STANDAF
TeacherconsistentlyX TeacheifrequentlyX TeacheminimallyX TeacherrarelyX

Demonstrates Expertise

Meets Standards

Growth Expected

Not Meeting Standards

Models professionalism while integrating th
full range of professional responsibilities int
advanced planning for situations that may b
challenging

Supports colleagues and selfrt@intain
motivation, resiliency, and energy through
continual efforts to seek, try, and refine new
risk-taking methods to ensure individual
student learning

Seeks outind providessupport fromand to
colleagues and family to manage stress an
balance préessional responsibilities with
personal needs

Demonstrates professional
responsibilities and manages time and
effort by planning for situations that may
be challenging

Supports self to maintain motivation,
resiliency, and energy through continua
efforts to try and refine new, riskaking
methods to ensure individual student
learning

Accepts support from colleagues and
family to manage stress and balance
professional responsibilities with
personal needs

Maintains professional
responsibilities in timelyays
and seeks support as needeq
for required expectations

Seeks to maintain required
commitments to colleagues
and students

Tries to balance professional
responsibilities with personal
needs

Does not model professionalism

Does not support colleagues to
maintain motivation, resiliency,
and energy

Does not seek out support from
colleagues and family to manag
stress and balance professional
responsibilities with personal
needs
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STANDARD 6: Developing as a Professiongtucator

ELEMENT 7: Demonstrating professional responsibility, integrity, and ethical conduct
MEETS STANDARDS DOES NOT MEET STANDAT
TeacherconsistentlyX TeacheifrequentlyX TeacheminimallyX TeacherrarelyX

Demonstrates Expertise

Meets Standards

Growth Expected

Not Meeting Standards

Fosters a school culture with a high degree
professional integrity and ethical conduct by
seeking out and following all state educatio
codes, legal requirements, district and site
policies, and contractuagreements

Maintains a high standard of commitment tg
student learning and the profession in all
circumstances by taking responsibility for
learning goals, standards, objectives, and
student academic learning outcomes both
individually and with colleagues

Demonstrates professional obligations to
students, colleagues, school, and the

profession by seeking additional knowledge
about professional and legal responsibilitieg
F2NJ addzRSydaqQ tSINy

Contributes to building professional
communities at sites by holding self and
peers accountable to norms of respectful
treatment and communication

Demonstrates professional integrity ang
ethical conduct by following all state
education codes, legal requirements,
district, and site policies, argbntractual
agreements

Takes responsibility for learning goals,
standards, objectives, and student
academic learning outcomes both
individually and with colleagues

Demonstrates professional obligations
students, colleagues, school, and the

professia by following professional and
t SAFt NBaLRyaAoAf A
learning, behavior, and safety

Holds self and peers accountable to
norms of respectful treatment and
communication

Follows the mandated
education codes, legal
requirements, district angite
policies, and contractual
agreements

Reviews required learning
goals, standards, objectives,
and student learning
outcomes

Follows the required
professional and legal
NBalLl2yaAroAf Al
learning behavior, and safety

Hold selfaccountable to
norms of respectful treatment
and communication

Does not foster a school culture
with a high degree of

professional integrity, and ethica
conduct

Does not maintains a high
standard of commitment to
student learning and the
profession

Does not demonstrate
professional obligations to
students, colleagues, school, an
the profession

Does not contribute to building
professional communities
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